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The Need
75,000 gifted learners in Michigan schools are not identified or appropriately served. This data is based on
5% of the K-12 student population, as recorded by the Michigan Department of Education (MDE)
2014-2015 Fast Facts (MDE, 2016). Due to a lack of awareness about the needs of the gifted, gifted
students with learning disabilities, and how to serve them in the general education classroom. There are
currently no courses or training on academically gifted learners required for Michigan teacher certification.
In preparing educators at the university level to meet the needs of their students in the classroom, little
emphasis is given to understanding and learning about the needs of the exceptional student.
Gifted and talented (GT) education support in Michigan has ebbed and flowed based upon State funding
and legislative mandates. Since the early 1990s when approximately $5,000,000 for gifted education
disappeared from the budget as a line item, funding to support gifted education has diminished,
eliminating GT staff and support persons and therefore, knowledge of GT in schools. However, the gifted
children still remain in the classrooms across Michigan, mostly without teacher understanding,
identification, nurturing, support or curriculum modification.
Gifted students are the top 5% of the population from all socioeconomic levels (Dickinson, 1970).
Moderately gifted students enter their new classroom in the fall already knowing 50% of the content and
highly gifted students already knowing 80% of the new content to be taught. This is 5% of the population
in classrooms whose needs are not being met in order to reach their full potential. These students need to
be kept challenged in order to keep them engaged and learning (Silverman, 1994). There are also gifted
children that struggle who can mask a learning disability because of their intelligence, yet, at some point,
coping skills relied on for years will no longer work and they will need help.
The National Association for Gifted Children releases a biannual State of the State report for information
on gifted services offered in each state, the latest, at the time of writing, is the 2014-2015 report. The
Fordham Institute, in August 2016, rated each state as to how they are servicing their gifted students and
ranking each state. Michigan was of more than a dozen of the fifty states with no acceleration policy or
services at the state level.

Prevalence of Gifted
Researchers state that the statistically the gifted range begins at the top 2 and ½ percentile, yet due to
anxiety disorders, underachieving, and learning disabilities in some gifted students which can suppress an
assessment score for some, this document will identify the top 5% of the population as being gifted. Given
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that, gifted students are a part of each classroom, at an estimated 75,000 students in Michigan. Of the
approximately 75,000 gifted students, there were 58,090 children who were actually identified as gifted in
Michigan schools in 2010-2011 through various types of assessments (Davidson Institute, 2013). That
leaves almost 20,000 gifted students in Michigan unidentified. Yet, most educators lack the knowledge to
nurture and support them even when identified, due to lack of training. Without teacher training for
meeting the advanced academic needs of these students, many of them are still not being challenged at
the learning readiness levels. They do not receive appropriate instruction to enable them to achieve the
academic yearly progress that they deserve, with a full year’s worth of learning. These students will not get
a second chance to develop their early years intellectually and emotionally. They cannot wait for positive
attitudes, awareness and acceptance for gifted students to become the norm.

Performance/Achievement Gap
In diagram 3 you see the performance levels of the top 10%, middle 10% and bottom 10% of students
during the current K-12 education in Michigan. While the blue line, representing the middle 10% of
students, is ideal, we need to see all students in the classroom reach the same trajectory. While we need to
see the bottom 10% measure get closer to resembling the middle 10% results, the gifted students are at
the most risk for losing potential and achievement levels, developing psychological and behavior problems,
and not succeeding in higher education. Twice exceptional and gifted minorities are at an even greater risk
and are most often overlooked for gifted services.
Also noteworthy is the measurable difference in performance in the gifted, who are the top 5% and the
bright, or advanced students near the top 10% level.
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GT and Special Education
To clarify gifted student needs we look at the other end of the spectrum, which currently has extensive
funding in Michigan: special education. It uses the Intelligence Quotient (IQ) score to qualify students for
accommodation and special services, and level and extent of services. Looking at IQ scores in Diagram 1,
we can assume that the student who scores two standard deviations below the population mean of 100
will have a myriad of special education services. In addition, expectations are different for this child’s
learning level, pace and mastery of learning goals. Therefore, in order to keep this child learning in the
classroom, the academic goals, pace, and learning expectations differ from the rest of his or her
classmates, due to the ability level of the student. This child is very different in characteristics, sense of
humor, learning pace, and interests as compared to their age peers (not intellectual peers) whose IQ scores
fall in the average range. Therefore, this student appropriately needs accommodation and curriculum
modification.

Few educators realize that the gifted student in their classroom whose IQ score is two standard deviations
above the average of 100 is just as different from their age peers as the student who qualified for special
education services is from their chronological age mates. The gifted student also has different
characteristics, sense of humor and interests than the rest of the general education classroom students.
Therefore, in order to keep this child learning, the academic goals, pace and learning expectations must
differ from the rest of his or her classmates. Therefore, this student needs accommodation and curriculum
modification, just as the special education student.
The modified curriculum for the gifted student will differ based upon the level of giftedness, as shown
below in Diagram 2. Accommodations can include modified class work, faster-pace learning, compacting
material, testing out of lessons, units or grade levels, and acceleration by subject or grade depending on
the level of giftedness and subject strengths. With the current technology trend, most schools have
internet and technology access for their students, either in a 1:1 environment, or shared in a classroom,
5
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computer lab or media center, which can be used to help address curriculum modifications for the gifted
student.

Twice Exceptional
Along with an awareness of gifted needs and characteristics, educators have a gap in knowledge about
gifted students who also have learning disabilities (GT/LD). GT/LD, or Twice Exceptional students, who are
identified as gifted are rarely identified as learning disabled too. Along the same lines, GT/LD students who
are identified as learning disabled are rarely identified as also gifted. Because of their high intelligence,
they create coping skills to get by in school, and they score average or just below average due to their
intelligence compensating for the learning disability. These students struggle, slip through the cracks and
are passed on year to year, until sometime around middle school or early high school. Then their coping
skills, upon which they have relied are no longer effective. At that time symptoms will appear in
unidentified gifted students who also have unidentified learning disabilities which may include:
●
●
●
●

Failing one or more classes, when they have historically had high grades
Asynchronous grades - some high grades and one or two failing grades
Continuous cycle of grades decreasing and the student getting farther behind in content mastery
Student frustration over the struggle without result, resulting in low self-esteem (belief that they
are not “smart”, and that they cannot master the subject content)
● Negative impact on sinking grade point average which affects college attendance or acceptance,
which in turn affects career potential
● Dropout rate increase in high school, or for those who are able to get into college, dropout rate
increase of first year GT/LD students if not identified and accommodated
● GT/LD students need identification and accommodation to even the playing field for them so they
can reach their full potential, and identification needs to happen as early as possible (Clark, 2013).
6
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The Ohio Department of Education (ODE) has a comprehensive Twice Exceptional Guide that would be
helpful in the state of Michigan to guide school personnel in servicing this special population.

A Solution
In order to prevent students from falling into the above scenarios the state of Michigan needs to have a
comprehensive plan for identifying and supporting the academically gifted learner. This should include an
acceleration policy and best practices model for academic acceleration. In order for the acceleration to be
available to all students there needs to be extensive teacher training on understanding gifted students’
social emotional needs, recognizing giftedness in special populations, and how to accelerate their learning
in the general education classroom. There are currently some states that have been using a
comprehensive plan for meeting the needs of their gifted students for years, which will be included as
examples below.
The following comprehensive plan contains several strategies that we are recommending for the state of
Michigan to meet the needs of their 75,000 gifted learners (MDE Fast Facts 2014-2015) in schools today.

Section References
Clark, B. (2013). Growing Up Gifted: Developing the Potential of Children at School and at Home, 8th
edition. Los Angeles, CA: Pearson Education
Dickinson, R. M. (1970). Caring for the gifted. North Quincy, MA: Christopher.
National Association for Gifted Children, State of the State Report, 2014 - 2015
http://www.nagc.org/resources-publications/gifted-state/2014-2015-state-states-gifted-education
Ohio Department of Education, Twice Exceptional Guide, 2007
https://education.ohio.gov/getattachment/Topics/Special-Education/Students-with-Disabilities/EducatingStudents-with-Disabilities/Educating-Gifted-Students-with-Disabilities/Twice-Exceptional-Guide.pdf.aspx
Silverman, L. (1994). The moral sensitivity of gifted children and the evolution of society. Roeper
Review, 7(2), 110.
The Fordham Institute, August 2016,
https://edexcellence.net/publications/high-stakes-for-high-achievers
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Academic Acceleration
One of the main goals of Michigan’s “Top 10 in 10” Initiative is “to accelerate student achievement” (Goal
2, Strategy 2.8). Further goals and strategies in the top10in10 that apply directly to academic acceleration
of students at this learning readiness level are:
Goal 2, Strategy 2.1: Develop and implement a collaborative, integrated, and transparent P-20
personalized learning system for each student in districts and schools.
(b) Provide guidance so that students, in conjunction with teachers, counselors, and parents,
develop individualized goals aligned to their strengths, challenges, and interests.
Goal 2 in the top 10 in 10 states:
Implement, with strong district and building leadership, high-quality instruction in every classroom
through a highly coherent, child-centered instructional model where students meet their
self-determined academic and personal goals to their highest potential.
In accordance with these goals, all children are entitled to an education commensurate with their
particular needs; students who can exceed the grade level indicators and benchmarks set forth in the
standards must be afforded the opportunity and be encouraged to do so. Such students often require
access to advanced curriculum, and a faster instructional pace, in order to realize their potential
contribution to themselves and society.
All children learn and experience success given time and opportunity, but the degree to which academic
content standards are met and the time it takes to reach the standards will vary from student to student.
All students, including advanced learners, should be challenged and supported to reach their full potential.
For many advanced learners, this can be best achieved by affording them access to curriculum, learning
environments, and instructional interventions more commonly provided to older peers, as stated in the top
10 in 10 strategy below.
Goal 2, Strategy 2.2 c) Develop and implement evidence-based, results-driven programs to meet
the needs of all students, including differentiated services and instruction for special populations...
With the end of No Child Left Behind )NCLB) in December 2016l and the beginning of Every Child Succeeds
Act (ESSA), gifted student have a voice to use at the state and local levels. These acceleration policy
recommendations follow the new ESSA requirements:
8
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Acceleration Policy Recommendations
October 2016
POLICY/ RECOMMENDATION COMPONENTS - to enable schools/districts to be in compliance with ESSA.
● Identification
○ Gifted and Talented
○ Twice-Exceptional
● Subject Acceleration
○ In class
○ In school
○ Testing out
○ Dual enrollment)
● Whole Grade Acceleration
○ In school
○ In District
○ Early Graduation
○ Iowa Acceleration Scale
● Early Entrance (Kindergarten)
● Early Graduation
○ AP classes/credits
○ Testing Out
○ Dual Enrollment
● Seat Time Waiver

Although, not many states in the U.S. currently have comprehensive plans for student acceleration, it is
likely that more will develop them under ESSA. Texas and Ohio are two states that have excellent examples
for other states to reference. The following policies from Ohio and Texas describe the acceleration policy
process well and have been in place for years: the Ohio Model Acceleration Policy, Exhibit 1 and the Texas
Acceleration Policy, Exhibit 2. Other States with outstanding Acceleration Policies are Minnesota and
Colorado. Also, the Belin-Blank Acceleration Institute in Iowa has a free short and long form online to help
states develop Acceleration policies (see below).
Following are the weblinks and the research which support academic acceleration:
● Belin-Blank Acceleration Institute
9
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● Michigan’s “Top 10 in 10”acceleration
● ESSA doc on Title II funding use for GT-PD/ Acceleration Recommendations (p.336)
(See Exhibit 4)
● Acceleration Recommendations by NAGC

Section References
Assouline, S.G., Colangelo, N., Ihrig, D., Forstadt, L., Lipscomb, J., & Lupkowski-Shoplik, A.E. (2003). The
Iowa acceleration scale: Two validation studies. Presentation at the 2003 National Association for
Gifted Children Convention, Indianapolis, IN, November 14, 2003.
Colangelo, N., Assouline, S.G., and Gross, M.U.M. (eds.) (2004). A Nation Deceived: How Schools Hold
Back America’s Brightest Students. Iowa City, IA: The Connie Belin & Jacqueline N. Blank
International Center for Gifted Education and Talent Development.
Gross, M.U.M. (1992). The use of radical acceleration in cases of extreme intellectual precocity. Gifted
Child Quarterly, 36(2), 91-99.
Kulik, J.A., and Kulik, C.-L.C. (1989). Meta-analysis in educational research. International Journal of
Education Research, 13, 221-340.
Robinson, N.M. (2004). Effects of academic acceleration on the social-emotional status of gifted students.
In “A Nation Deceived: How Schools Hold Back America’s Brightest Students.” Colangelo, N.,
Assouline, S.G., and Gross, M.U.M. (eds.) Iowa City, IA: The Connie Belin & Jacqueline N. Blank
International Center for Gifted Education and Talent Development.
Rogers, K.B. (2002). Re-forming gifted education: How parents and teachers can match the program to the
child. Scottsdale, AZ: Great Potential Press.
Southern, W.T. and Jones, E. (2005.) Acceleration Policy Study. Columbus, OH: Ohio Department of
Education.
Twice Excpetional Guide, Ohio Department of Education:
https://education.ohio.gov/getattachment/Topics/Special-Education/Students-with-Disabilities/EducatingStudents-with-Disabilities/Educating-Gifted-Students-with-Disabilities/Twice-Exceptional-Guide.pdf.aspx
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Achievement Index
In order for the state of MIchigan to be able to verify if schools are identifying and offering gifted services to
those students who qualify, and to be able to measure outcome, gifted students need their own subgroup.

In the Every Student Succeeds Act, it states:
Sec. 1111. State Plans (p 38)
(h)(1)(C) minimum requirements for state report cards (p 115)
(ii) For all students and disaggregated by each subgroup of students described in subsection
(b)(2)(B)(xi), homeless status, status as a child in foster care, and status as a student with a
parent who is a member of the Armed Forces (as defined in section 101(a)(4) of title 10,
United States Code) on active duty (as defined in section 101(d)(5) of such title), information
on student achievement on the academic assessments described in subsection (b)(2) at
each level of achievement, as determined by the State under subsection (b)(1). (pp 117-118)

Under ESSA, States must report student achievement on the state assessment, disaggregated by students
at each achievement level. In many cases, achievement data at the state’s advanced level(s) will be readily
available for the first time, allowing the public and decision makers to see who is, and who is not achieving
at top levels. The disaggregated data will provide multiple opportunities annually to propose strategies
and address the implications of the achievement data with policy makers.
For example, there are 7 category levels on the Ohio Achievement Performance Index:
1.
2.
3.
4.
5.
6.
7.

Advanced plus
Advanced
Accelerated
Proficient
Basic
Limited
Untested

Following is a sample of an Ohio School District Yearly Report:
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As one can see, Proficiency is still the central measure per the regulation, but now a state can incent its
schools to focus on all kids. For example, states can create an achievement index that gives schools partial
credit for getting students to a basic level, full credit for getting them to proficient, and extra credit when
they attain the advanced level.
In 2016, the State of Minnesota changed their Legislation for School Districts and Charter Schools. They
are now required to include information about 3 areas of Gifted and Talented programs:
1. the process to assess and identify students.
2. the procedures for Academic Acceleration.
3. the procedure for early admission to Kindergarten and First Grade consistent with Minnesota
Statutes 124D.02 Subdivision 1.
Other states such as Texas, Colorado, North Carolina, and more have Achievement Performance
Indexes. Michigan needs to implement a similar index measure.
ESSA allows states to include growth measures in the state assessments. NAGC has urged the Department
of Education to encourage growth measures that can be demonstrated in authentic ways (e.g., portfolios
and projects) in the year-end assessments. Growth measures can yield the formative data that will help
make curricular and instructional decisions. Another area for discussion is the provision in ESSA that allows
states to develop computer adaptive assessments for accountability purposes. The above-grade level
items on these assessments can also yield important information to teachers about student mastery of
state standards and concepts. These topics are addressed in the Department’s proposed assessment
regulations. (See NAGC’s comments to Dept. of Ed. on proposed assessment regulations).
12
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ESSA requires each state to include at least one indicator of school quality or student success in its
statewide accountability system. This requirement provides an opportunity for state officials to include an
indicator related to high-ability students, which at the least would raise awareness and could act as an
incentive for districts to do more for advanced learners. The proposed accountability regulations include
student access to and completion of advanced coursework as an example of a school quality or student
success indicator. NAGC recommended additional examples of “advanced” indicators, such as closing
achievement gaps at the advanced level on the state assessment. (See NAGC’s comments to Dept. of Ed.
on proposed accountability regulations).

Section references:
● State of Colorado Gifted and Talented Reports
http://www.cde.state.co.us./gt
● State of Ohio/School District Reports
http://education.ohio.gov/Topics/Data/Report-Card-Resources
● State of Minnesota Advanced Reports
http://education.state.mn.us/mdeprod/idcplg?IdcService=GET_FILE&dDocName=043087&Revision
SelectionMethod=latestReleased&Rendition=primary (Fiscal Year 2011)
http://education.state.mn.us/mdeprod/idcplg?IdcService=GET_FILE&dDocName=MDE035559&Rev
isionSelectionMethod=latestReleased&Rendition=primary (Fiscal Year 2016)
● Fordham Institute Report-ESSA-August 2016
● http://edexcellence.net/publications/high-stakes-for-high-achievers
●
● Fordham Institute Report-ESSA-November 2016
http://edexcellence.net/articles/a-victory-for-high-achievers-in-the-essa-regulations
● NAGC
http://NAGC.org/recommendations to the Dept. of Ed.
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Title II - Teacher Training

II. Title II: Teacher Training; EVERY CHILD SUCCEEDS ACT (ESSA)
Thanks to the longtime efforts of gifted education advocates, ESSA now addresses gifted education. The
new provisions resulted from concerns that (1) there was no accountability under NCLB for the
achievement of advanced students; (2) that districts need to do more to ensure that disadvantaged
students have access to gifted education services and other advanced opportunities, and (3) a related
concern that districts need to address achievement gaps at the advanced level between populations of
students, and (4) that more teachers need to be trained in identifying the indicators of giftedness and have
effective strategies for how to respond and support those students.
From the ESSA document on how local agencies may use Title II funds for professional development in
gifted and talented:
(b)(3) Types of permissible activities (p. 336)
(3) may include, among other programs and activities—
(J) providing training to support the identification of students who are gifted and talented,
including high-ability students who have not been formally identified for gifted education service,
and implementing instructional practices that support the education of such students, such as—
(i) early entrance to kindergarten;
(ii) enrichment, acceleration, and curriculum compacting activities; and
(iii) dual or concurrent enrollment programs in secondary school and
Postsecondary education;
(p. 343)
All school staff needs to be trained in understanding giftedness, which is 5% of the population. Educators
also need to understand and be able identify the minority gifted and gifted in poverty, with those with the
added challenge of a learning disability. While each special population has different educational needs, all
require their giftedness to be accommodated. This follows the top 10 in 10 goal and strategy below.
Goal 2, Strategy 2.8: Provide an integrated system of guidance to develop and support district and
school leadership competencies, to accelerate student achievement, including:
a) Operations, systems, and infrastructure.
b) A culture and climate of productive learning.
c) Curriculum, instruction, and assessment supported by technology with necessary
classroom level resources provided.

Title II part A funds
14
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These funds may currently be used to pay tuition, books, and fees to a university or college for professional
development courses to help relieve the cost to the educator and district, and to supplement teacher
education with knowledge on understanding and supporting the needs of gifted students. The following
are examples of how other states accomplish this training. An example of a Michigan program is also
given.

Colorado Department of Education Professional Learning
As an example of how the MDE could play a role in training educators on meeting the needs of the gifted
learner, we look at the Colorado Department of Education (CDE). The CDE has created a Depth and
Complexity Framework for use as a Professional Learning model for teachers in their state. Their Depth
and Complexity Framework is a series of workshops to build capacity across the state for gifted learners.
This is a sample video created for Principals explaining the framework.

Texas Professional Development Requirements
The State of Texas has these successful and evidence-based teacher training requirements in place, which
they have used for years: As stated in their Chapter 89. Adaptations for Special Populations, Subchapter A.
Gifted/Talented Education, found here, from their website:
89.2. Professional Development.
School districts shall ensure that:
(1) prior to assignment in the program, teachers who provide instruction and services that are a
part of the program for gifted students have a minimum of 30 hours of staff development that
includes nature and needs of gifted/talented students, assessing student needs, and curriculum and
instruction for gifted students;
(2) teachers without training required in paragraph (1) of this section who provide instruction and
services that are part of the gifted/talented program must complete the 30-hour training
requirement within one semester;
(3) teachers who provide instruction and services that are a part of the program for gifted students
receive a minimum of six hours annually of professional development in gifted education; and
(4) administrators and counselors who have authority for program decisions have a minimum of six
hours of professional development that includes nature and needs of gifted/talented students and
program options.
Source: The provisions of this §89.2 adopted to be effective September 1, 1996, 21 TexReg 5690; amended
to be effective February 13, 2000, 25 TexReg 776.
http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089a.html
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Other states have similar GT Teacher Training course requirements, with Minnesota and Colorado being
other excellent examples.

Graduate Certificate in Gifted and Talented
Grand Valley State University (GVSU), located in West Michigan, has responded to the new ESSA
requirements with a proposed graduate certificate in Gifted and Talented, with plans to obtain approval to
begin Fall 2017. This will be the first and only higher education offering for gifted education in Michigan,
and educators will be able to complete it from any location with internet access.
From Grand Valley, College of Education:

HOW GRAND VALLEY STATE UNIVERSITY’S COLLEGE OF EDUCATION IN MICHIGAN CAN HELP LOCAL
DISTRICTS: (Proposal)
The College of Education at Grand Valley State University understands that cohesive professional
development is essential to the success of meeting the needs of gifted and talented students.
Therefore, we will offer an online certificate program at the graduate level in Gifted and Talented
Education. GVSU has been a leader in gifted education since the 1980’s, and it is the only
institution in the State to continuously offer courses regularly in this field.
We will offer a 12-hour (4 three-credit courses) Certificate in the Education of the Gifted and
Talented. The four courses cover all of the National Association for Gifted Children’s Advanced
Standards in Gifted Education Teacher Preparation/CAEP competencies.
The certificate program will begin being offered during the summer 2017 semester as one of the
courses in the program (EDI 641) will be offered in a conference style format featuring a national
presenter in gifted/talented education, as well as local experts in differentiated instruction, with the
rest of the course being offered in an online format.
Remaining courses in the certificate program will be offered on-line each semester, or courses could
be offered within local districts in a hybrid format if there is demand for this type of service.
All courses will feature a trainer-of-teachers structure so that teachers and administrators who
obtain this certificate can train other teachers and administrators to meet the needs of gifted and
talented students within their districts.
GVSU’s 12-Hour Certificate in Gifted/Talented Courses Proposal includes the following classes:

16
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EDI 639 –Curriculum Development
EDI 640 –Fundamentals of Talent Development
EDI 641 – Teaching for Talent Development
EDI 685 – Field-based experience
ESSA requires states to include in their state applications (plan) to receive Title II funds a description of how
the state will improve the skills of teachers and other educators so that they are able to identify gifted
students and provide instruction based on their needs. ESSA also requires districts that receive Title II funds
to use the funds to address the learning needs of gifted students in their professional learning program.
Policy makers should review the NAGC suggestions (Exhibit x) for the Department’s non-regulatory
guidance to help frame their discussions with district leaders on professional development.
Title II Section References:
1. Every Student Succeeds Act
http://www.ed.gov/ESSA (see Exhibit x - GVSU)
2. NAGC Title II recommendations to the Department of Education
http://www.nagc.org/sites/default/files/Advocacy/NAGC%20ltr%20to%20ED%20on%20Title%20II%
20NRG.pdf
3. GVSU document by J. Melin (Exhibit x)
4. Minnesota Gifted and Talented Legislative Summary (see Minnesota Statutes, section 120B.15)
http://education.state.mn.us/MDE/dse/gift/058220
5. Texas Required Gifted/Talented Teacher Training
Required Gifted/Talented Teacher Training
http://tea.texas.gov/WorkArea/linkit.aspx?LinkIdentifier=id&ItemID=6126
http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089a.html
6. Texas TExES™ Gifted and Talented Supplemental Test at a Glance
http://cms.texes-ets.org/files/7114/5494/1560/gifted_and_talented_supplemental_162_TAA
G.pdf
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Identification and Assessments
In order to be able to meet the needs of the gifted students in a school, district and state, there are two
critical needs:
1. Teachers, administrators and counselor training on understanding giftedness.
2. An identification process to recognize the gifted students in order to implement curriculum
modification where needed.
To address these needs, an identification process should be constructed that is aligned with ESSA and the
top 10 in 10 goal and strategy as shown in the guidelines below.
Sec. 1112. Local Education Agency Plans (p 131) (b) Plan Provisions (p 134) (13) any other information on
how the local educational agency proposes to use funds to meet the purposes of this part, and that the
local educational agency determines appropriate to provide, which may include how the local educational
agency will— (A) assist schools in identifying and serving gifted and talented students; (p138)
Goal 2. Strategy 2.1.c) Develop a coherent assessment system to support the personalization of learning for
all students.

Identification Process
Giftedness requires a multi-component identification process to properly recognize the gifted student, if
only one component is looked at, it is difficult to distinguish whether the student is a bright/driven student
or gifted. Each has different academic and social-emotional needs. To identify giftedness, three
components need to be assessed:
1. Traits and Characteristics
2. Achievement
3. Aptitude
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The Ohio Department of Education has a comprehensive list of evidence based assessments used for
identifying gifted learners, See Exhibit 5.

Traits and Characteristics
While all students share different traits with one another, gifted students share a particular trait set, some
of which includes, perfectionism, a strong sense of injustice, anxiety, asking profound questions or making
connections above their age peers, among others. There are many checklists of gifted characteristics, such
as Renzulli’s short checklist which are used by schools. NAGC lists gifted characteristics on their website.
Texas and Ohio have a comprehensive list of options from which a school can select, in Exhibit x and x of
this document. As another resource to consider, the Colorado Department of Education has a gifted
identification handbook to consider with lists of options to use.

Achievement
When looking at achievement a student portfolio is helpful which may include several key assessments.
Some schools use a non-verbal IQ test, which levels the testing field for the gifted minority, those in
poverty and second language students. They may also use and consider an above level test, such as the
PSAT in upper elementary grades, and the ACT in middle school, due to the higher ceiling to find the gifted
students.

Aptitude or Creativity
There are assessments that can be used for aptitude and creativity measurement, and portfolios can be
looked at to determine the potential of the student academically, which may or may not mirror current
achievement assessment scores. The use of this often missed evaluation has led to identifying many gifted
students who would not have been identified using only the achievement test score.
Here we see the Texas Department of Education’s flow chart for their Identification Process:
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Depressed Achievement Score Concerns
Things that can can depress a gifted student’s score on an achievement assessment are: being a second
language learner, an undiagnosed learning disability “hidden” due to masking it, or underachievement and
lack of engagement in the learning process, due to a lack of challenge at the student’s learning readiness
level over a prolonged time. This is why it is imperative in the identification process to look at multiple
components. The Texas Department of Education’s flow chart below shows concerns to consider in their
Identification Process

State Adaptive Assessment
A state adaptive assessment would be useful for all schools if it had a two grade above-level ceiling range.
This would give every school in Michigan that participates in the state assessments a tool to add to the
identification of their gifted students. It would be a flag for them that this student needs further
assessment for gifted in order to provide appropriate services.
In the Every Student Succeeds Act, regarding state assessments, it states:
(J) ADAPTIVE ASSESSMENTS.— (i) IN GENERAL.—Subject to clause (ii), a State retains the right to develop
and administer computer adaptive assessments as the assessments described in this paragraph, provided
the computer adaptive assessments meet the requirements of this paragraph, except that—
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(I) subparagraph (B)(i) shall not be interpreted to require that all students taking the computer
adaptive assessment be administered the same assessment items; and
(II) such assessment—
(aa) shall measure, at a minimum, each student’s academic proficiency based on the
challenging State academic standards for the student’s grade level and growth toward such
standards; and
(bb) may measure the student’s level of academic proficiency and growth using items
above or below the student’s grade level, including for use as part of a State’s
accountability system under subsection (c).

Individual Student Plan
Once a student has been identified as gifted it is recommended that an Individual Student Plan (ISP) be
created for appropriate learning readiness level for the student. Technology can be included in the ISP
recommendations as a way to challenge gifted students, make allowances and accommodations for those
with disabilities, while integrating tiered instruction with use of technology for the benefit of all of the
classroom students. A sample ISP from the state of Texas can be found in Exhibit 3.

Administrative Guide
Every student deserves a full year’s worth of learning, to be engaged in the learning process and develop
lifelong learning skills. For the gifted, these potential skills are often overlooked. Over time, gifted students
do not reach their full potential, and can develop behavioral and emotional problems. Every school needs
to identify and nurture their gifted students in order to be an inclusive environment. To identify and
support the gifted learners in the school and district, three items need to be implemented:
1. Training for teachers and staff on understanding gifted characteristics and needs, and how to
support them
2. Training for administrators and counselors who advise students, on understanding gifted
characteristics and needs, and how to support them
3. Implement an identification process to meet the needs of gifted learners, and to keep them
challenged, engaged and developing lifelong learning skills
Research and evidence show that a multi-part identification process is needed to find the gifted students in
a given school or district. The process needs to look at:
A. Achievement
B. Aptitude
C. Gifted characteristics and traits
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When creating an identification process, there are multiple options from which to choose, to assess the
items listed above, that are widely in use in other states. Texas and Ohio have model gifted policies
(Exhibits 1, 2 and 3) and we include their lists of assessment options and diagrams for your use in order to
implement your own identification process to support your gifted students.
Below is a flow chart to reference the implementation of identifying and meeting the needs of the gifted
students in the school.
I.

Pre Screening Questions : Screening question examples may include:
1. Does the student ask profound, or above level questions?
2. Do they make higher level connections than their age peers?
3. Are they performing academically above their peers?

II.
Teacher Recommendation Examples: Teacher recommendations are helpful once educators have
had professional development on recognizing gifted characteristics and traits, or have a checklist tool to
use, and can take on various forms from a general recommendation to one that is very detailed, depending
on the school districts’ preferences. If teachers have not had professional development in giftedness this
step can be skipped. Below are some examples of teacher recommendations in use:
A. Teacher recommendation form
http://www.fairviewparkschools.org/wp-content/uploads/2014/11/Teacher-Recommendati
on-Form.pdf
B. Gifted and Talented Program Overview
http://www.oldmans.org/pdf/GT_Revised_for_2015-16%20_1_.pdf
III.
Gifted Characteristics Checklist options: Gifted children have a very specific set of characteristics
and traits that can be used to distinguish them from other students. Although there are numerous gifted
characteristics checklists, common characteristics can be found on each one. Below are some examples of
gifted characteristic checklist.
A. Gifted Indicator checklist
http://www.pvschools.net/cms/lib08/AZ01902189/Centricity/Domain/74/Gifted_Indicators
_ChecklistA_B-1.pdf
B. Gifted Traits and how they look in the classroom
https://web.archive.org/web/20140310183951/http://www1.teachersfirst.com/gifted/spot.
html
C. Gifted Characteristics checklist
http://www.edb.gov.hk/attachment/en/curriculum-development/major-level-of-edu/gifted/
guidelines-on-school-based-gifted-development-programmes/selection_11-eng.pdf
IV.
Above Grade Level Testing Options: (Title 1 funds – Improving Academic Achievement of
Disadvantaged Students and Title IV funds) Above grade level testing is necessary to help identify between
gifted students and “good students” with strong work ethics. Grade level test results will show that gifted
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students are scoring similarly at the top with other students due to the test being limited to just content at
that grade level. Above grade level tests will reveal the differences in true actual academic achievement.
Below are various tests that can be used for above grade level testing:
A. PSAT 8/9, PSAT, SAT:
https://collegereadiness.collegeboard.org/psat-nmsqt-psat-10
B. Cognitive Abilities Test (CoGat)
http://www.hmhco.com/hmh-assessments/ability/cogat-6
C. The School and College Ability Test (SCAT):
http://cty.jhu.edu/talent/testing/about/scat.html
D. Ohio Department of Education’s Chart of Approved Assessments for Gifted Education:
https://education.ohio.gov/getattachment/Topics/Other-Resources/Gifted-Education/Gifted
-Screening-and-Identification/Chart-of-Approved-Assessment-and-Gifted-Education/Septem
ber-2016-Chart-of-Approved-Assessments.pdf.aspx
V.
Teacher Training Options: (Title 1 Funds – Improving Academic Achievement of Disadvantaged
Students, Title II Funds: Professional Development, and Title IV funds) Just as special education students
require certified teachers to meet their learning needs, gifted students also have specific needs that can
only be met with trained teachers as well. Below are some resources that can be used for teacher training.
A. Grand Valley State University Differentiation program:
https://www.gvsu.edu/acad-view.htm?pdfId=4A162F99-B6EF-7E1A-622F8727B8368B92
B. List of Gifted Teacher trainers on the Michigan Association of Gifted Children website:
www.migiftedchild.org
VI.
Gifted Program Options: There are many options that school districts can choose from in
developing a gifted program. Number of gifted students, building options, teacher availability, and other
factors will need to be taken into consideration when deciding which program option would work best in
each school district. Below are the most frequently used program options:
A. Acceleration:
https://www.nagc.org/resources-publications/gifted-education-practices/acceleration
B. Curriculum Compacting:
https://www.nagc.org/resources-publications/gifted-education-practices/curriculum-compa
cting
C. Grouping:
https://www.nagc.org/resources-publications/gifted-education-practices/grouping
D. Pull Out Programs:
https://www.nagc.org/resources-publications/gifted-education-practices/pull-out-programs
specialized-classes
E. Tier Levels (MTSS) / Universal Design for Learning:
http://www.udlcenter.org/
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F. Differentiated Instruction. (See Susan Winebrenner):
http://education.cu-portland.edu/blog/teaching-strategies/examples-of-differentiated-instr
uction/
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Parent Communication
Parent communication is key to a successful gifted program. Parents are powerful partners in the
implementation of gifted programs in schools. Education of parents is needed to understand gifted
terminology, gifted traits and characteristics, social emotional needs of gifted, and what the school’s
program or services can do to meet the needs of their identified gifted child. Exhibit 6, is a comprehensive
parent guide example full of resources and information to guide parents in understanding and supporting
their gifted child, along with the rationale for including one’s child in the gifted options offered by the school.
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Conclusion
In summary, gifted students are the top 5% of the population from all socioeconomic levels (Dickinson,
1970). Moderately gifted students enter their new classroom in the fall already knowing 50% of the
content and highly gifted students already knowing 80% of the new content to be taught. This is 5% of the
population in classrooms whose needs are not being met in order to reach their full potential. These
students need to be kept challenged in order to keep them engaged and learning
With the Every Student Succeeds Act (ESSA), Michigan has the opportunity to join other top states and
identify and nurture it’s gifted learners. The approximately 75,000 K-12 gifted students in Michigan in any
given year, deserve to have a full year’s worth of progress. In order to accomplish this, teachers need
training in how to identify and plan programing for gifted children. Schools need the resources to run
programs that address the needs of gifted students. Parents need to be informed of options for their
gifted children and how to support their education.
By identifying and supporting gifted students’ academic needs, as well as training teachers to understand,
recognize and support their academic needs this will support several of the goals and strategies of the top
10 in 10 initiative. The Michigan Department of Education (MDE) needs to lead the schools and districts on
recommendations and a plan to implement the process of identification, acceleration, and professional
development in Michigan schools. Needed actions items are:
1- Continue adding an expert on gifted to key decision-making teams at the MDE to offer direction.
2- Adopt a Model Acceleration Policy for Michigan with input from the MAGC and University experts.
3- Work on an Accountability - Achievement index together with the MAGC and University experts.
4- Work on a 3 - 5 year plan together for Title II Teacher Training and GT Programming K - 12 in Michigan.
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EXHIBIT 1. Model Acceleration Policy, Ohio Department
of Education
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EXHIBIT 2. Acceleration Documents, Texas
Department of Education
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Exhibit 3. Individual Student Plan, endorsed by MAGC,
author unknown
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Exhibit 4. Individual Legislative Provisions, National
Association for Gifted Students
=============================================================

Gifted Education Provisions in Final Version of ESSA – the Every Student
Succeeds Act
(page #s refer to “FINAL conference report” dated Nov 30, 2015)
TITLE I – Improving Academic Achievement of Disadvantaged Students
Disaggregation of student achievement data at each achievement level on state & local report cards
Sec. 1111. State Plans (p 38)
(h)(1)(C) minimum requirements for state report cards (p 115)
(ii) For all students and disaggregated by each subgroup of students described in subsection
(b)(2)(B)(xi), homeless status, status as a child in foster care, and status as a student with a parent who is
a member of the Armed Forces (as defined in section 101(a)(4) of title 10, United States Code) on active
duty (as defined in section 101(d)(5) of such title), information on student achievement on the academic
assessments described in subsection (b)(2) at each level of achievement, as determined by the State
under subsection (b)(1). (pp 117-118) (h)(2)(C)
Local Education Agency Report Cards Minimum requirements (same as required for state report
cards) (p 125) Local Education Agency Plans may include information specifically about identifying
and serving gifted and talented students
Sec. 1112. Local Education Agency Plans (p 131)
(b) Plan Provisions (p 134)
(13) any other information on how the local educational agency proposes to use funds to meet the
purposes of this part, and that the local educational agency determines appropriate to provide, which may
include how the local educational agency will— (A) assist schools in identifying and serving gifted and
talented students; (p138)
States using computer adaptive assessments
Sec. 1111(b) Challenging academic standards and academic assessments (p 47) (b)(2) Academic
assessments (p 52)
(b)(2)(J) Adaptive Assessments (pp 73-76)
(J) ADAPTIVE ASSESSMENTS.—
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(i) IN GENERAL.—Subject to clause (ii), a State retains the right to develop and administer computer
adaptive assessments as the assessments described in this paragraph, provided the computer adaptive
assessments meet the requirements of this paragraph, except that—
(I) subparagraph (B)(i) shall not be interpreted to require that all students taking the computer
adaptive assessment be administered the same assessment items; and
(II) such assessment—
(aa) shall measure, at a minimum, each student’s academic proficiency based on the
challenging State academic standards for the student’s grade level and growth toward such
standards; and
(bb) may measure the student’s level of academic proficiency and growth using items above
or below the student’s grade level, including for use as part of a State’s accountability
system under subsection (c).
(ii) STUDENTS WITH THE MOST SIGNIFICANT COGNITIVE DISABILITIES AND ENGLISH
LEARNERS.—In developing and administering computer adaptive assessments—
(I) as the assessments allowed under subparagraph (D), a State shall ensure that such
computer adaptive assessments—
(aa) meet the requirements of this paragraph, including subparagraph
(D), except such assessments shall not be required to meet the requirements of clause
(i)(II); and (bb) assess the student’s academic achievement to measure, in the subject being
assessed, whether the student is performing at the student’s grade level; and
(II) as the assessments required under subparagraph (G), a State shall ensure that such
computer adaptive assessments—
(aa) meet the requirements of this paragraph, including sub-paragraph
(G), except such assessment shall not be required to meet the requirements of clause (i)(II);
and (bb) assess the student’s language proficiency, which may include growth towards such
proficiency, in order to measure the student’s acquisition of English.
Sec. 1201(a) State Assessment Grants authorized (p 206)
(L) Evaluating student academic achievement through the development of
comprehensive academic assessment instruments (such as performance and
technology-based academic assessments, computer adaptive assessments, projects, or
extended performance task assessments) that emphasize the mastery of standards and
aligned competencies in a competency-based education model. (p 209)
Title II – Professional Development
Including needs of gifted learners required in state
Title II applications Sec. 2101 Formula Grants to States (p 308) (d)(2) (p 326)) State
Application Contents: Each application described under paragraph (1) shall include the
following:
(J) A description of how the State educational agency will improve the skills of
teachers, principals, or other school leaders in order to enable them to identify students with
specific learning needs, particularly children with disabilities, English learners, students who
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are gifted and talented, and students with low literacy levels, and provide instruction based
on the needs of such students. (p 328)
Local education agencies including needs of gifted learners with Title II funds
Sec. 2103. Local Uses of Funds (p 335)
(b)(2) Types of required activities (p 336)
(b) TYPES OF ACTIVITIES.—The programs and activities described in this subsection— (2)
shall address the learning needs of all students, including children with disabilities, English
learners, and gifted and talented students; and
(b)(3)
Types of permissible activities (p 336)
(3) may include, among other programs and activities—
(J) providing training to support the identification of students who are gifted and
talented, including high-ability students who have not been formally identified for gifted
education services, and implementing instructional practices that support the education of
such students, such as—
(i) early entrance to kindergarten;
(ii) enrichment, acceleration, and curriculum compacting activities; and
(iii) dual or concurrent enrollment programs in secondary school and
postsecondary education;
(p 343)
Title IV: 21st Century Schools
Subpart 4 – Academic Enrichment (p 625)
Sec. 4644 Supporting High-Ability Learners and Learning.
Javits Gifted & Talented Students Education Act (pp 636 – 642)
For further information about the Every Student Succeeds Act (ESSA), visit the
NAGC website. For additional questions, contact Jane Clarenbach, NAGC Director of Public
Education at janec@nagc.org.
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Exhibit 5. Assessment Options for Gifted Identification,
Ohio Department of State
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Exhibit 6. Sample Comprehensive Parent Handbook

Program
SCHOOL NAME
Parent Handbook Sample Materials

Created by Susan Sheth
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NAME OF PROGRAM
I.

Parent Introduction

Program has been created to provide specialized instruction and opportunities for students who
display evidence of unique talents and/or high performance capabilities, all students will be
screened and considered for this program, but not all students will be qualified to
participate. These identified students may require services not typically provided in the general
curriculum.
Your Child in PROGRAM NAME
Your child may have demonstrated ability(ies) to perform at a level in an academic area
significantly beyond what is typically found with children of the same age, experience, or
environment.
This program has been created to support your student’s individual learning needs. Please be
patient as teachers and program committee members work to modify curriculum delivery to
enhance creativity, acceleration, depth and complexity. Students will also be given various modes
in which they may show mastery of concepts being explored.
Students in the program have the privilege of participating in the program. Students who do not
maintain a grade of a B- or higher in the identified subject or will be placed on a one semester
probation. If the grade does not improve in the probation period, the student will be asked to
return to grade level academic programming. The student may be considered for re-admission to
the program after one full year of a B- or higher in the identified subject or if the committee votes
to re-admit them.

II.

Overview of Process

During the academic school year, the committee will review multiple criteria (refer to Identification
areas) to identify these highly qualified students. The review committee will use any combination
of the following measures to appropriately recognize students who are suitable for the advanced program.
After reviewing all or a combination of this data, the committee will then notify the parents of their qualifying
student(s). If a student is not recognized during this process, and the parent would like to nominate their
child for the Program, they may do so by requesting and completing the Parent Referral Form in the
Handbook Appendix or by obtaining one from the PROGRAM administrative office and obtaining additional
testing results beyond the originally reviewed criteria.

III.

Vision of the PROGRAM

The Program provides specialized instruction and opportunities for students who display
evidence of unique gifts and talents and/or high performance capabilities. These students require
services not typically provided in the general education classroom. The mission of is to create an
accelerated and flexible learning environment for students who have displayed evidence of high
academic and performance in the identification areas.
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IV. Objectives
To educate teachers to be able to:
1. Recognize the learning differences, developmental milestones, and cognitive/affective

characteristics and needs of students, including those from diverse cultural and linguistic
backgrounds,;
2. Design appropriate learning and performance modifications for individuals with gifts and
talents that enhance creativity, acceleration, depth and complexity in academic subject
matter and select, adapt, and use a repertoire of evidence-based instructional strategies to
advance the learning of students. (nagc.org)

V. Definition of Acceleration
Acceleration is a strategy that allows a student to progress through school at a faster than usual
rate and/or younger than typical age. There are several forms of acceleration to consider for any
individual student. Davidson Institute

VI. Definition of Individual Subject Acceleration
The practice of assigning a student to a higher grade level than is typical given the student’s age.
This is done for the purpose of providing access to appropriately challenging learning
opportunities in one or more subject areas.
Examples: A third grade student performing above grade level in reading and math goes to a
fourth grade teacher every morning for instruction in these subjects and returns to the third grade
classroom for instruction in other subject areas.

VII. Acceleration of students
Identified and accepted students may be accelerated or advanced to the next grade level in one or
more subjects. Curriculum delivery options may include independent study, extra-curricular
activities, differentiated assignments, enrichment, etc. and will be provided in your child's
classroom. Extended experiences for your child may also be provided as determined by the
Committee.

VIII. Overview of Students
What is THIS PROGRAM?
Giftedness, intelligence, and are fluid concepts and may look different in different contexts and cultures. Even
within schools you will find a range of beliefs about the word "gifted, accelerated or " which have become terms with
multiple meanings and many nuances.
SCHOOL NAME students may develop asynchronously: their minds are often ahead of their physical growth, and
specific cognitive and social-emotional functions can develop unevenly. Some children with exceptional aptitude
may not demonstrate outstanding levels of achievement due to environmental circumstances such as limited
opportunities to learn as a result of poverty, discrimination, or cultural barriers; due to physical or learning
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disabilities; or due to motivational or emotional problems. This dichotomy between potential for and demonstrated
achievement has implications for schools as they design programs and services for students.
NAGC does not subscribe to any one theory of the nature of human abilities or their origins. We assert that there are
children who demonstrate high performance, or who have the potential to do so, and that we have a responsibility
to provide optimal educational experiences to fully develop talents in as many children as possible, for the benefit of
the individual and the community.
www.nagc.org

X. Identification areas
Exceptional General Cognitive Abilities

demonstrated excellence in most
academic areas

Exceptional Specific Cognitive Abilities

demonstrated excellence in a single
academic area

Exceptional Creative Abilities

Demonstrated exceptional ability to use
progressive thinking in arriving at
creative and extraordinary ideas or
resolutions to problems including, but
not limited to leadership abilities or
other exceptional talent. Creativity is
defined by originality of thought,
individual behavior, and result.

XI. Identification Process
Standardized test scores-Scores
+>95th percentile

Testing data
A) Using the NWEA, NNAT or PSAT
8/9
B) Other approved standardized test
score for upper elementary and middle
school

Performance data (classroom-based
evidence like discussion, projects, written
work, etc.)

Information gathered from the referral form

IQ testing

130+ on an approved IQ test

Referral by Program teachers

Teacher Identification referral
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A) Homeroom teacher as well as the
extracurricular teachers
Student interviews or questionnaires

Student interviews or questionnaires
A) If possible the committee could
interview students, but time is an
issue, it could be a questionnaire for
students to complete. This would be a
way for students to self-identify their
needs and offer another dimension to
their academic talents.

Parent referrals

A) Parents would complete a sample
inventory of their child's behaviors.
This is more of a questionnaire and
less of a referral so all parents will
identify their child's characteristics and
then you can correlate them with
"accelerated academic
tendencies.”

XII. Identification: Selection Process
A student must qualify in at least two of the four areas listed below, including one qualification
must be from Aptitude (1) or Achievement (2). The four areas are listed below, along with possible
data that may be collected in each. The committee will verify and approve all students meeting
these requirements.
1) Aptitude: WISC-V, Stanford-Binet or Woodcock-Johnson IQ test of 130+
2) Achievement: NWEA, PSAT or any grade level standardized test in the 95 percentile
and higher approved by the committee.
3) Demonstrated Performance or Portfolio: Teacher referrals
Data supported through portfolios, student products, contests and competitions, and/or
performance tasks judged by experts in that field
4) Behaviors and Characteristics: Student or Parent Referrals showing observation of
behaviors or motivation with understanding or exceptional factors.

XIII. Parent or Student Referral
After reviewing all or a combination of the identification data, the committee will then notify the parents of
their qualifying student(s). If a student is not recognized during this process, and the parent would like to
nominate their child for the Program, they may do so by requesting and completing the Parent Referral
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Form to the SCHOOL administrative office. The parents must obtain additional testing results beyond the
originally reviewed criteria. This required testing can include an above grade level test such as the PSAT
8/9 for 3rd- 6th grade or the SAT or ACT for 7 th and 8th. Once a completed Parent Referral Form and the
required test scores are submitted to the Program administrative office, the information will be reviewed by
the committee and the parent will be notified of the decision within 60 days of submission (in an academic
year).
The required scores for the post identification referral process are:
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Identification for services is an ongoing process using multiple criteria. No single factor can
eliminate a student from consideration. Teachers, principal or the committee can review criteria
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results and other data twice throughout the year to get a complete picture of students’ strengths,
needs, and abilities.

IX. Service and Strength Delivery Model
The curriculum and learning process will vary in duration, frequency, and intensity based on the student(s)
and the critical elements of the program:

v Appropriate identification: see below
v Flexible grouping: Teachers need to be trained and comfortable with these learning conditions.
Possible acceleration opportunities for the highly students
v Differentiation: use of recommended curriculum for advanced learners
v Continuous progress: Teacher lead representative to oversee the program
v Intellectual peer interaction: mentor/mentee program
v Continuity-matriculation requirements and program materials. This would include a detailed
handbook detailing the processes.
v Teachers with specialized education-PD sessions throughout first year of implementation
Program elements identified by Barbara Clark

X. Individual Learning Plan
Individual Learning Plan will include a needs assessment and will be created for each identified child.
The ILP is a planning guide for making instructional decisions, an accountability record, and a tool
for monitoring students with outstanding potential. The ILP is part of each child’s cumulative folder
and will follow him/her from grade to grade. According to guidelines this must include information on

the student’s strengths, how he/she was identified, goals related to the strengths, recommended
differentiation strategies teachers may use to help the student meet his/her goals, and a place for
parent, teacher, and, when appropriate, student input. In addition to these required elements it will
include recent achievement data.
Because it is based on student strengths as observed and documented, academic and talent
goals usually remain essentially the same –academic goals are directed toward growth in the area
of strength or growth of the talent area each year. At the elementary and middle levels, the
coordinator, committee and SCHOOL NAME teachers will review it and share it with the incoming
teacher.
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Parent Referral Form

Date Parent Inventory Sent Home: ________

Student: _______________________________________ Grade: __________ Teacher: __________________
Directions: Please check the appropriate column for those characteristics that you see your child display.

OFTEN

SOMETIMES

NEVER

Possesses large and varied vocabulary, and uses it
meaningfully.
Knows a lot of information about many topics.
Recalls facts easily.
Asks many questions that involve more than one word answers.
Makes generalizations easily.
Has a keen sense of humor.
Loves to read, particularly books of a more adult level.
Tries to reason things out independently.
Becomes immersed in topics of interest.
Becomes bored with routine.
Prefers to work alone.
Becomes interested in “adult” problems.
Assertive and sometimes stubborn about beliefs.
Generates many ideas/solutions to problems.
Willing to take risks.
Sensitive to the aesthetic.
Does not fear being different; is a non-conformist.
Makes friends who are older.
Adapts easily to new situations.
Excels in areas outside the regular school curriculum.

Parent/Guardian Signature: ____________________________________________Date:

_________
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Sample Letters

Dear Parents,
SCHOOL has recently developed the (NAME OF PROGRAM). This program has been created to provide specialized
instruction and opportunities for students who display evidence of unique talents and/or high performance capabilities,
not all students will be screened or considered for this program. These identified students may require services
not typically provided in the general curriculum. The mission of NAME OF PROGRAM is to create an accelerated and
flexible learning environment for students who have displayed evidence of high academic and performance in the
identification areas.
Standardized test scores
Performance data including classroom-based evidence with strong
grade markings
Subject or course specific assessments
Referral by SCHOOL teacher

During this academic school year, we will be reviewing multiple criteria to identify these highly qualified students. The
review committee will use any combination of the following measures to appropriately recognize students who are
suitable for the advanced program:

After reviewing all or a combination of this data, the committee will then notify the parents of their qualifying
student(s). If a student is not recognized during this process, and the parent would like to nominate their child for the
NAME OF PROGRAM, they may do so by requesting and completing the Parent Referral Form obtained from the
SCHOOL administrative office and obtaining additional testing results beyond the originally reviewed criteria. This
required testing can include an above grade level test such as the 1) PSAT 8/9 for 3rd-6th grade, 2) SAT or ACT for 7th
and 8th grade or 3) a professionally administered IQ test such as the WISC-IV, Woodcock Johnson Achievement tests
or the Stanford-Binet. The form and the final test results, which is the responsibility of the parent, should be submitted
to the SCHOOL office for review by the NAME OF PROGRAM committee.
Please be patient during this phase, so that we may work through the identification, implementation and improvement
evaluations. We will then design appropriate learning and performance modifications for individuals with academic
talents that enhance creativity, acceleration, depth and complexity in academic subject matter here at SCHOOL.
Accordingly, identified and accepted NAME OF PROGRAM students may be accelerated or advanced to the next
grade level in one or more subjects. Curriculum delivery options may include independent study, extra-curricular
activities, differentiated assignments, enrichment, etc. and will be provided in your child's classroom. Extended
experiences for your child may also be provided as determined by the NAME OF PROGRAM Committee. We
appreciate your assistance as we work through this identification and implementation process.
______ Yes, I give permission for my child ____________________________ to be reviewed for identification
for participation in the NAME OF PROGRAM
______ No, I do not want my child ________________________________ to be reviewed for identification for
participation in the NAME OF PROGRAM.
_________________________________________
_________________________
Signature of Parent/Guardian
Date
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Please return this form to your child’s classroom teacher. If you have any additional questions, please contact the NAME OF
PROGRAM committee at your convenience.

Dear SCHOOL Parent:
Your child, __________________________________, has been identified as an accelerated student and
nominated to participate in the (NAME OF PROGRAM) NAME OF PROGRAM. This means your child
either possesses potential or has demonstrated ability to perform at a level in an academic area
significantly beyond what is typically found with children of the same age, experience, or environment.
This new program has been created to support your student’s individual learning needs. Please be patient
as we modify curriculum delivery to enhance creativity, acceleration, depth and complexity. Students will
also be given various modes in which they may show mastery of concepts being explored.
The classroom teacher serving your child will be working to provide advanced differentiated educational
experiences to challenge your child and to accommodate his/her learning styles. Curriculum delivery
options provided in your child's classroom may include, but not limited to, independent study,
extra-curricular activities, differentiated assignments and enrichment. Extended experiences for your child
may also be provided in the Individual Learning Center (ILC) room that is being established.
In addition, an NAME OF PROGRAM individual report will be shared from teacher to teacher each school
year for classroom curriculum continuity that compliments your child’s individual needs, interests, and
abilities. Meeting the needs of students with exceptional academic talents requires parents and teachers to
work together to identify strengths and to provide appropriately challenging educational opportunities.
We look forward to serving your family’s needs, and we appreciate your assistance as we strive to create
this dynamic educational environment for your child. Please read and return the bottom of this form to your
child’s teacher by Wednesday, November 30, 2016.
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
______ Yes, I give permission for my child, ____________________________, to participate in the
NAME OF PROGRAM
______ No, I do not want my child, ___________________________, to participate in the NAME OF
PROGRAM.
_____________________________
Signature of Parent/Guardian

_________
Date

Please return this form to your child’s classroom teacher.

If you have any additional questions, please contact the NAME OF PROGRAM committee at your
convenience.
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Exhibit 7. Administrative Guide for Gifted
Michigan Administrator’s Guidebook for Gifted Education

In order to meet the needs of gifted learners, numerous variables need to be defined and
evaluated. All of these variables can be narrowed down to at least two items:
●

An identification process needs to be implemented that will, as accurately as possible,
distinguish the gifted students from the other students.

● Training for staff and parents on the gifted characteristics, their needs, and how to support
them both in and outside of the classroom must be available for all involved.
● The process of first identifying gifted students and then supporting them will require
cooperative work from parents, to counselors, to administrators, and to teachers. A
successful gifted program will have all parties knowledgeable and involved in the process.
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The following is a condensed version of gifted and talented information that includes an execution
flowchart and links for a Gifted and Talented Administrator to begin and sustain a gifted and
talented program.
Phase I
To begin an identification process, gifted children need to be recognized. Without any
training, teachers can sometimes notice that a student is gifted by several factors: the speed at
which the work is done correctly, the types of questions asked, the depth at which the student
explores the topic, and performance on assignments or tests. In addition, parents are usually first
in recognizing that their child is gifted. Once recognized, teachers and parents can nominate the
student to the identification process. Referrals can also be completed by counselors or other
adults knowledgeable of the students’ capabilities. Filter questions can be used during the referral
process to create a pool of students that will be recommended for further identification. Below are
some examples of referrals forms from various states and schools with initial filter questions:
A. http://www.alsde.edu/sec/ses/Pages/forms-all.aspx?tab=Gifted&navtext=Forms
B. http://www.anna.k12.oh.us/About/forms/Gifted_Referral_Form.pdf
C. http://www.deerparkcityschools.org/academics/documents/Gifted-Referral-Form.pdf
D. http://education.ohio.gov/getattachment/Topics/Other-Resources/Gifted-Education-(1)/Reso
urces-for-Parents/Academic-Acceleration-for-Advanced-Learners/example-of-a-referral-for
m.pdf.aspx
E. http://www.lz95.org/assets/1/17/Gifted_and_Talented_-_Parent_Nomination_Form_Final.pd
f
F. http://education.ohio.gov/Topics/Other-Resources/Gifted-Education/Gifted-Screening-and-I
dentification/Visual-and-Performing-Arts-Identification
Phase II
Initial Identification. Gifted students should be identified using various instruments and should not
be identified solely by test scores. Although there are many different options available, the
instruments themselves need to be aligned to the gifted programs offered by the districts. If the
school district is offering purely academic services, then the instruments should be centered
around academic aptitude and achievement test as well as one or two other optional instruments
including recommendations, portfolios, and gifted characteristics checklist.
On the other hand, if the district is offering gifted services in the performance arts, the
identification instruments would be centered around portfolios, recommendations, and
characteristic checklists, with less emphasis on assessments.
Recommendations can take on various forms from a general recommendation to one that is very
detailed, depending on the school district’s preferences. Below are some examples of teacher and
parent recommendations from a couple different sources:
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A. http://www.fairviewparkschools.org/wp-content/uploads/2014/11/Teacher-Recommendation-

Form.pdf
B. http://www.oldmans.org/pdf/GT_Revised_for_2015-16%20_1_.pdf
C. http://www.ncgovschool.org/docs/nomination/2017/recommendation.pdf
http://kagegifted.org/wp-content/uploads/2011/11/sectiona.pdf
D. http://kagegifted.org/wp-content/uploads/2011/11/sectiona.pdf
Portfolios can be very telling for those gifted students that do not perform well on tests. The
necessary contents of a portfolio will be dependent on the area(s) of giftedness that will be part of
a school’s gifted program. Below are some examples of portfolio ideas that have been used for
various gifted programs.
A. http://gifted.tki.org.nz/For-schools-and-teachers/Provision2/Regular-classroom-programme/
Portfolios/Assessment-Portfolios/Types-of-Assessment-Portfolios
B. http://gifted.tki.org.nz/For-schools-and-teachers/Provision2/Regular-classroom-programme/
Portfolios/Assessment-Portfolios/Setting-Up-Assessment-Portfolios
C. http://gifted.uconn.edu/schoolwide-enrichment-model/ttp/
D. http://www.bertiekingore.com/giftedassessment.htm
E. http://www.brighthubeducation.com/teaching-gifted-students/32874-using-portfolios-for-gifte
d-students/
Gifted children have very specific characteristics that can be used to distinguish them from other
students. Although there are numerous gifted characteristics checklists, common characteristics
can be found on each one. Below are some examples of gifted characteristic checklist.
A. http://www.pvschools.net/cms/lib08/AZ01902189/Centricity/Domain/74/Gifted_Indicators_C
hecklistA_B-1.pdf
B. https://web.archive.org/web/20140310183951/http://www1.teachersfirst.com/gifted/spot.htm
l
C. http://www.edb.gov.hk/attachment/en/curriculum-development/major-level-of-edu/gifted/gui
delines-on-school-based-gifted-development-programmes/selection_11-eng.pdf
Assessments are commonly used instruments in identifying gifted students. They should not be
the only instrument used, though, and should be aligned to the gifted programs offered at each
individual school. These assessments can include both norm-referenced and criterion-referenced
tests. Below is a list of tests commonly used by districts and by parents in identifying gifted
students:
A. MSTEP: http://www.michigan.gov/mde/0,4615,7-140-22709_70117---,00.html
B. PSAT 8/9: https://collegereadiness.collegeboard.org/psat-8-9
C. SAT: https://collegereadiness.collegeboard.org/sat
D. ACT/Explore: https://www.act.org/content/act/en/products-and-services/act-explore.html
E. WISC: http://wechslertest.com/about-wechsler/wechsler-intelligence-scale

68

CNA - Meeting the Needs of Gifted Learners in Michigan - January 2017
F. Naglieri Nonverbal ability test:
http://www.pearsonassessments.com/learningassessments/products/100000287/naglieri-n
onverbal-ability-testsecond-edition-nnat2-nnat-2.html
G. Torrance Test of Creative Thinking: http://www.ststesting.com/ngifted.html
H. Ohio Department of Education’s Chart of Approved Assessments for Gifted Education:
https://education.ohio.gov/getattachment/Topics/Other-Resources/Gifted-Education/GiftedScreening-and-Identification/Chart-of-Approved-Assessment-and-Gifted-Education/Septem
ber-2016-Chart-of-Approved-Assessments.pdf.aspx
Phase III
(Title 1 funds – Improving Academic Achievement of Disadvantaged Students and Title
IV funds.) Above grade level testing is necessary to help identify between gifted students and
“good students” with strong work ethics. Both of these students will have made it through Phase I
and Phase II if grade level testing was used. Grade level test results will show that gifted students
are scoring similarly at the top with other students due to the test being limited to just content at
that grade level. Above grade level tests will reveal the differences in true actual academic
achievement. Various tests that can be used for above grade level testing include:
A. PSAT 8/9, PSAT, SAT: https://collegereadiness.collegeboard.org/psat-nmsqt-psat-10
B. Cognitive Abilities Test (CoGat)
C. http://www.hmhco.com/hmh-assessments/ability/cogat-6
D. The School and College Ability Test (SCAT): http://cty.jhu.edu/talent/testing/about/scat.html
E. ACT/Explore:
F. https://www.act.org/content/act/en/products-and-services/act-explore.html
G. Ohio Department of Education’s Chart of Approved Assessments for Gifted Education:
https://education.ohio.gov/getattachment/Topics/Other-Resources/Gifted-Education/GiftedScreening-and-Identification/Chart-of-Approved-Assessment-and-Gifted-Education/Septem
ber-2016-Chart-of-Approved-Assessments.pdf.aspx
Phase IV
(Title 1 Funds – Improving Academic Achievement of Disadvantaged Students, Title II Funds:
Professional Development, and Title IV funds) Just as special education students require certified
teachers to meet their learning needs, gifted students also have specific needs that can only be
met with trained teachers as well. Below are some teacher training resources available for
districts:
A. Grand Valley State University Differentiation program and Certificate Program (available
Fall 2017):
B. https://www.gvsu.edu/acad-view.htm?pdfId=4A162F99-B6EF-7E1A-622F8727B8368B92
C. List of Gifted Teacher trainers on the MDE website:
D. http://www.michigan.gov/mde/0,4615,7-140-28753_65799_40100---,00.html
E. List of Gifted Teacher trainers on the MAGC website:
www.migiftedchild.org
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There are many options that school districts can choose from in developing a gifted program. The
number of gifted students, building options, teacher availability, and other factors will need to be
taken into consideration when deciding which program option would work best in each school
district. Regardless of the program, individual educational plans should be used for each identified
gifted student. Below are the most frequently used program options:
A. Acceleration:
https://www.nagc.org/resources-publications/gifted-education-practices/acceleration
B. Curriculum Compacting:
https://www.nagc.org/resources-publications/gifted-education-practices/curriculum-compact
ing
C. Grouping:
https://www.nagc.org/resources-publications/gifted-education-practices/grouping
D. Pull Out Programs:
E. https://www.nagc.org/resources-publications/gifted-education-practices/pull-out-programssp
ecialized-classes
F. Tier Levels/Universal Design for Learning:
a. http://www.udlcenter.org/
G. Differentiated Instruction. (See Susan Winebrenner):
http://education.cu-portland.edu/blog/teaching-strategies/examples-of-differentiated-instruct
ion/
Examples of I.E.P’s used for gifted education:
1. http://www.bensalemgifted.org/files/SampleGiftedIndividualizedEducationPlan-GIEP-Sampl
e.pdf
2. http://education.ohio.gov/getattachment/Topics/Other-Resources/Gifted-Education/Teachin
g-Gifted-Students-in-Ohio/Written-Education-Plans-WEPs-for-Gifted-Students/Model-Writte
n-Education-Plan.pdf.aspx
3. http://pdesas.org/tmorret/2013/9/8/520152/file.aspx

Administrative Handbook created by, Diana Hart
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